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INTRODUCTION


In order to teach, one must take into account the history of many years of teaching before him or her. Much can be learned from the past, and much can be done to carve out the future of education in faith-based schools. The intent of this paper is to outline some of the history of higher education in order to cast a vision for the future of higher education at schools like Gardner-Webb University. Specifically, a course proposal for Religion 102, “Introduction to the New Testament” will be constructed with syllabus and a sample exam. Also, appropriate teaching methods will be discussed, along with example activities according to the methods used. History is important, and so are institutional guidelines, which also warrant some inspection for this paper. How Gardner-Webb will improve higher education in the future depends on the effort of its professors today.

HISTORY OF HIGHER EDUCATION


In order to construct a philosophy of teaching, it is necessary to plot the landscape of teaching trends in recent history. This proposal is focused on a confessional New Testament course at a Baptist institution of higher education, so general and specific trends will be investigated.
Ancient Education to WWII


The ancient Spartans and Athenians had a very practical purpose for education. That purpose was to increase the strength of the state through private education.
 Sparta accomplished this goal by training soldiers who were very loyal to their home country.
 Athenians approached education a bit differently, as the Sophists, Plato, and Aristotle focused education on the whole person, rather than simply the physical nature of persons.
 Alexander the Great developed Hellenism and a national moralistic education in the third century B. C. E.
 Under Hellenism, previous methods of education were criticized as being impractical. Education took on a more philosophical character, as opposed to specific occupational training. 

Hebrew education began in the home, with the mother teaching dietary laws and customs and the father teaching the Mosaic Law to the children.
 Levites took the role of public educator in terms of training all the people in the law, especially teaching specific customs and festivals.
 During the exile, scribes and priests in the synagogue took over the role of public education, where memorization and repetition of basic tenants of the law were central.
 As the people were scattered in the Diaspora, they began to borrow teaching methods from other cultures.
 Hebrew (or Jewish) education was similar to ancient Greek education in that they both were nationalistic. The Hebrews taught their children to adhere strictly to the customs and traditions of their people. The festivals were not just celebrations; they were also teaching moments that commemorated the history of the Hebrew people. 

Early Christian education was almost a carbon copy of Jewish education in terms of focus upon principle doctrines of faith and the synagogue model.
 As the church broke away from Judaism, however, Christian education became distinguishable from Jewish education, which included institutionalization (formation of canon, creeds, liturgy, and clergy).
 From Alexandria came the ideas of reason and rational thinking, and Augustine moved education away from sensual or experiential learning.
 In the middle ages, Latin became the language of scholarship, and Christian education became more concerned with knowing the letter of the law than the meaning of the law.
 Genuine followers became rare in exchange for masses who did not personally know the God they were following.
 The status and riches of Popes increased, along with the education of the rich; however, this increase in status was to the detriment of the poorer classes.
 Therefore, education became much more exclusive in the middle ages.

The Renaissance in the 1300’s and the Reformation that began in 1517 had a profound effect upon education.
 Along with the advent of the printing press, these years set the stage for improved education for the masses. However, some heads of governments closed Catholic nunneries and monasteries, which struck a blow to higher education.
 The Reformation stressed the importance of translating biblical texts from their original languages.
 The Jesuits founded effective new schools for higher education apart from monasteries and nunneries during this period of time, in a resurgence of higher education.
 Humans were seen as both rational beings and natural beings as a result of these movements, and educators such as John Amos Comenius attempted to educate the entire person for some understanding of “pansophy,” or “universal knowledge.”


In Colonial America, denominations provided funds for almost all institutions of higher education.
 Reformers like Jonathan Edwards stressed the importance of holistic education. For Edwards, education was not meant to simply teach facts; rather, Edwards wanted to “stir the heart.”
 Before the twentieth century, there were few women involved in education. However, a major trend in the twentieth century has been expansion and diversification, so women could be both educated and educators.


WWII to the Present

Before World War II, religious institutions of higher education were able to spiritually guide the students who attended those institutions. After WWII, public higher education exploded, so the influence of religious institutions gradually declined.
 Higher education was no longer confined to rich persons. Because of the large increase of students in higher education (due to the federal aid) and the increase of public institutions, denominational affiliation began to decrease. Larger numbers of students coming from a certain denominational background attended public institutions, so the denominations gradually decreased funding to specific denominationally-oriented institutions.
 As a result, denominationally-affiliated institutions became more autonomous. Private religious-based institutions began to look more like the popular public universities, and the religious schools lost their “historic raison d’etre.”


While religious schools were becoming more autonomous, the rise of individualism encouraged students to be less connected to one another. The German stress of higher education was upon research and advancing a particular field.
 Although the contribution of an individual is to an academic field of study, it is indeed individual enrichment that many Americans have seized upon. Individualism and relativism have shifted the focus of higher education to the advancement of the student for less than moral reasons (such as material gain, or power and authority). Thus, higher education began to separate individuals rather than create a meaningful community of faith.
In the 1960’s, education was presented as the new solution to barbaric acts of war, and optimism was on the rise.
 The premise of the 1960’s was the following: if people could rationally think about their decisions, war could be avoided. However, the 1970’s and the Vietnam War brought a sense of pessimism and loss of control into the minds of many young Americans.
 A feeling of “self-doubt” was also prominent during the 1970’s because of a number of political factors that were increasingly uncontrollable, such as the threat of nuclear war.
 Specifically, Southern Baptists noticed the destruction of a “values system” and the increase of “social uncertainties and personal insecurity.”
 This setting of fear and uncertainty could have resulted in a great resurgence in the leadership of religious higher education. The goal of many Southern Baptist institutions was to provide liberal arts education in a specifically “spiritual atmosphere” to encourage their students to adopt Christian perspectives and ethics.
 Some would say the leadership of the United States does not display ethical living because higher education has not produced persons with moral integrity.
 The responsibility of Christian higher education is first to educate students about the basics of the Christian faith in all academic disciplines rather than to convert them.
 It is important for students in a Christian College or University to be exposed to the teachings of the Bible, both in the classroom and in the courtyard. 
New Testament scholarship itself has changed in recent years. Adding to previous work in “traditional methods” of source criticism and historical criticism, literary criticism has widened the field of criticism.
 Other scholars who are disillusioned with historical-critical methods have chosen the “canonical method” or the “social-scientific method” of studying the texts.
 These new methods have been slow in developing, but just as students are increasingly diverse, there are a number of new ways to read the New Testament text.
Teaching confessional New Testament at Gardner-Webb will involve an overview of critical methodology, but only to serve the purpose of a confessional understanding of the text. Deeper understanding of the text is the goal, so a combination of both critical methods and theological reflection will be necessary to achieve the confessional study of the New Testament. Along with reflection and active discussion, community relationships should be stressed. The character of a teacher should include humbleness and a willingness to learn. By encouraging reflection and relationship, the professor can create an atmosphere in which a confessional approach of teaching the New Testament can have significant impact on lives of young adults.
New and old methods of education will be merged in the coming years in order to reach the needs of the student. In order to effectively meet those needs, an instructor must develop a clear philosophy of teaching.


PHILOSOPHY OF TEACHING

Where can educators go from here? Today, there are some important factors to consider when preparing a course for a faith-based institution. Those factors are the student, the teacher, the atmosphere, vision/purpose, formal and informal requirements, and evaluation. 

There is (or there should be) no primary difference between the student and the teacher. The task of the teacher is to facilitate change. The teacher must also be willing to change himself or herself by constantly learning, even from a student. The age and developmental stage of the student should be taken into account when constructing a course in order to best facilitate change in the student. Students in higher education are getting older, and they may not have had formal education recently. Increasing numbers of women and minorities are attending colleges and universities. Cultures and values are colliding in the classroom. All of these factors make the teaching task very difficult. In order to facilitate change in the student, it is necessary for the teacher to enter into a relationship with the student and create an environment of mutual respect.

The atmosphere of a classroom should also serve to facilitate learning. The room should be a little bit cool, and rigid desks or chairs should be used in order to increase the student’s awareness of his or her surroundings. Next, by creating valuable relationships with students, the teacher encourages openness. Freshmen in an introductory course will have anxieties over what is expected of them in the classroom, so non-threatening activities and hands-on learning can calm students and reduce stress. The student should be challenged and prodded but not forced to learn. The student should not be bored; rather a proper amount of stress should be placed upon the student. A balance of proper stress will be difficult to produce in required introductory courses, when religion majors must take the same course as all other students in the university. 

The vision of a course depends upon the students in the course. Faith claims can and should be made when teaching confessional New Testament studies, but how those faith claims should be focused depends on the students in the course. For introductory courses, there will be a variety of students. A teacher cannot assume any student is a Christian, so it is important to provide evangelistic views in an introductory class. In upper division courses, it may be safer to assume a Christian belief-system, so teaching can be more focused upon growth of students in the Christian faith. In an introductory course, it is the responsibility of the teacher to provide a framework of faith through which the student can interpret all other academic disciplines. For instance, for biology majors, the teacher should stress the importance of God as the creator and sustainer of the entire biosphere. The only way a faith-based institution is different than a secular institution is by providing such a framework that stresses the institution’s “faith traditions.”
 The teacher should not allow campus ministries to provide the only faith-based guidance of an institution.


There are a number of formal and informal demands that are required of a teacher. Accreditation requirements are a restraint in some situations, but they must be met in order to continue educating.
 Gardner-Webb has a list of fairly informal demands for instructors, among which are the following: to pursue scholarly work in the field, to live a life that follows Jesus’ example, and to be a representative of the Christian faith on campus and in the community.
 Gardner-Webb’s formal demands involve policies on helping students with disabilities, grading, course content, required elements of syllabus, and required assignments.


Evaluation should be done on multiple levels. First, evaluation should be done of the student’s learning. The intent of evaluation is not to point out error; rather, the intent of evaluation is to point out areas of improvement. Evaluation of the teacher, including the methods of teaching, should also be considered. If all the students in a class miss a certain question on an exam, the teacher’s methods may not be effective. Sometimes, poor exam grades reveal a negative evaluation of the teacher rather than the students. A teacher should also develop evaluation methods to determine whether or not the students are accomplishing the goals laid out in the syllabus. Quizzes, exams, papers, and short writing assignments are good formal evaluation tools. Informal evaluation tools can be as simple as verbal responses and attentiveness in class. 

With a philosophy of teaching in place, a teacher needs some specific strategies to begin reaching students and facilitating change. The following section will highlight some appropriate teaching methods for undergraduate education.
TEACHING METHODOLOGY

LeRoy Ford produced a teaching methodology that is geared towards religious education. The main components of his methodology are goals, activities, and indicators.
 The learning activities are the major component of Ford’s methodology. The learning goal describes the primary learning outcome (knowledge, understanding, skill, or attitude), which dictates what principles of learning should be used, which guide the teacher in choosing learning activities, which are used to reach the learning goal.
 Ford presents six to nine principles of learning for each of the four learning outcomes in parentheses above. Some examples of these principles are the following: “involve the learner in activities which call for active response” for the knowledge outcome and “provide activities in which learners define and interpret ideas and concepts” for the understanding outcome.
 Other activities include use of advance organizers (such as outlines) or reflection and expression of their own experiences in a climate of freedom. A graphic description of Ford’s methodology can be found in Appendix 1. Along with his methodology, Ford presents a student’s “levels of learning,” which can be found in Appendix 2. The textbook used in this course proposal utilizes advance organizers and excellent reflection questions. The reflection questions at the end of the chapter may stress the confessional aspect of the course by encouraging the students to reflect on biblical principles.

The levels of learning range from low levels of learning to higher levels of learning. The lowest level of learning is knowledge, which is the basic ability to recall information.
 The next level is comprehension, which involves interpretation of knowledge and the expression of ideas in new forms.
 Third, application is transferring what has previously been learned to new situations.
 Fourth, analysis involves breaking down ideas into parts in order to investigate them further.
 Fifth, synthesis is creating something new by putting constituent parts back together.
 The final and highest level of learning is the ability to evaluate based upon given standards.
 The levels are progressive. If the learner is unable to complete evaluation or synthesis, perhaps he or she lacks information necessary from lower levels of learning to complete the higher level. Introduction to New Testament must begin with learning of some historical facts, some cultural norms, and some basic assumptions about the text itself. These core principles are classified in the lower levels of learning, but they are needed in order to produce analysis and synthesis (in the critical writing assignment) later in the semester.

Part of a teacher’s purpose is to facilitate learning of the highest level possible. By intentionally structuring activities and lesson plans according to these levels of learning and Ford’s principles of learning, a teacher may accomplish that purpose. In the following paragraph, examples of learning activities for a lesson about the parables of Jesus will demonstrate Ford’s methodology.

The lesson could begin with a definition of parable (knowledge outcome).
 The term could be described by using the original Greek and Hebrew meanings and by the categorical designation of parable as a genre (knowledge outcome). The students would then be asked to write their own definition of parable in groups of three or four (comprehension) to share with the class. Later in the lesson, the students could be asked to interpret parables of Jesus using all that had been previously covered in class (application, analysis). A possible assignment for the upper levels of learning would be for students to write their own parables. The class could then evaluate the new parables in light of given standards from previous study of parables (evaluation).

With changes and current trends in education, it will be necessary to use technology in the classroom. Technology is not mandatory, but it can be used to facilitate learning in ways that have not been possible in the past. Several examples of the use of technology in the classroom are the following: use of PowerPoint presentations, displaying maps of the ancient near east and Asia minor with animation to show Paul’s journeys, use of video clips and visual media such as works of art, online education, displaying quiz questions on a screen, and reviewing material by having students answer a question aloud that are on the screen like a trivia game. These examples are only a few of the ways technology can be used in a classroom setting. As universities like Gardner-Webb invest money in technology, they expect that teachers will use the technology in educative ways to enhance the learning experience of the student.
TESTING APPROACHES

Evaluation will cover three assigned areas during the course of the semester. The first evaluation method will be the weekly quiz, the second evaluation will be three major exams, and the third evaluation will be the analysis paper.


Quizzes will be given once per week over reading assignments, and the quizzes will be five questions each. Weekly quizzes encourage the students to keep up with their reading assignments so that they will be prepared for class discussion. The questions will be informational in nature, and the student will not be expected to perform above the level of recall. Some of the quiz questions will be taken from the reading questions at the end of each chapter in Harris’s textbook.

The major exams will cover the material in class along with the reading assignments. The first two exams will not be cumulative. The third exam will cover mostly the last third of the class, but it will also contain about forty percent cumulative material. The three sections to be covered are the Gospels, the letters of Paul, and the General Writings and Revelation. The topic of critical methods will be covered on the first exam. The topics of canon formation and pseudepigraphy will be covered on the second exam. Each exam will include two bonus questions covering material from Achtemeier’s Introduction to the New Testament or Metzger’s The New Testament: Its Background, Growth, and Content, which both will be made available in the library on reserve. The reading assignments for those bonus questions will be made available in the syllabus. The questions will be integrative in nature, and they will add up to 5 points total to the final grade on the exam.

The exams will consist of multiple choice, fill in the blank, short answer, and brief essay questions. Because the students will be mostly freshmen, the majority of points will come from the multiple choice questions. The fill in the blank and short answer question will require some integration of information. Some integration questions could involve comparing, contrasting, or defining using the student’s own words. Although the exams are focused on memorization and some application of information, the final evaluation method will be specifically focused on the higher levels of learning.

The analysis paper will force the student to integrate information and perform at higher levels of learning (mainly analysis and synthesis). The student will do a small amount of evaluation in determining what research information is most reliable and what research information does not agree with their stance on a biblical passage; however, most of the work will be done in the analysis stage. The student will break down a passage into parts to discover ancient and contemporary meanings of the text. By doing so, they are training themselves how to study a text with great care and thoughtfulness. The analysis paper is a requirement of the university, so it must be assigned. It helps to meet the general education requirements of the university as described in “General Education Competencies: Dimensions of Excellence.” Because the students are not accustomed to producing higher levels of learning, it may be necessary to provide added assistance in the process of writing this required paper.

INSTITUTIONAL STANDARDS


There are several institutional standards that Gardner-Webb requires its professors to follow, so they must be followed for the teaching of this course. Some of the guidelines are specific to Gardner-Webb, but others are imposed upon Gardner-Webb for legal or other reasons.

There are federal laws about providing accommodations to students with disabilities. If any student who meets the requirements for admission to the university needs accommodations, Gardner-Webb must provide those accommodations. There is a method of dealing with all such requests, and that method is enacted through the Noel Program for Students with Disabilities. In the syllabus, a specific statement must be included. Also, it is important not to single out any student who may or may not have a disability. If the professor suspects that a student has a disability, and the student has no such disability, the university could possibly be prosecuted for wrongly contacting that student in an embarrassing way. The procedure for accommodation includes meeting with an advisor from the Noel program, writing a letter containing the requested accommodations, and signature of the letter by all involved parties. The professor should then follow through with the necessary accommodations.

Policies on attendance, missed assignments, academic dishonesty, and grading are to be included in the syllabus. There is also a policy concerning building evacuation that must be included in the syllabus. There are support services available to all students, such as the writing lab, tutorial services, and the library. 


Religion 102 (Introduction to the New Testament) is part of the general education requirement of Gardner-Webb. Therefore, all students are required to take the course. According to the “dimensions of excellence,” the course fulfills the following objectives of the core curriculum: students will describe the significance of major figures and issues concerning the New Testament, students will describe canon formation of the New Testament, students will use appropriate resources for biblical interpretation, and students will use critical analysis to interpret Scripture. These four elements are major goals of the New Testament introductory course at Gardner-Webb, and all instructors of Religion 102 are expected to meet those criteria. Religion majors will be encouraged to do all extra credit reading assignments and to write a parable of their own creation as outlined in the syllabus.

Gardner-Webb requires each student to write an analysis paper, to take a pre-test, and to take a post-test. These are standards by which the university determines the effectiveness of the teacher and the effectiveness of the assignments. The analysis paper grades are reported in order to be analyzed.


The instructor is required to provide a copy of his or her course syllabus at the beginning of the semester to the department chair in order to make sure all criteria for syllabi are met. As a contract, the syllabus must contain certain key elements including the textbooks, information about the professor, listed assignments, specific policies, and a grading scale. The syllabus should be in its final form when it is handed to the student. It should not be changed, except when the change favors the student. To ensure that quality syllabi are being used, each instructor must fill out a “syllabus check-off sheet,” which contains all the required elements for syllabi. The syllabus that will be used for this proposed course is in appendix 4.


CONCLUSION



The contemporary student is hard to categorize because students in higher education today are increasing in diversity. It is important at a school like Gardner-Webb, which espouses Baptist tradition and affiliation, for instructors to teach students about the moral and life-transforming truths of the Bible. In a course like Introduction to the New Testament, it is necessary for the professor and students to be not only scholarly students of the Bible but also confessional preachers of its message.

 Education should be focused on the whole individual rather than only part of the individual like ancient Spartan techniques. Therefore, it is important to create holistic education in which the whole person is addressed. It is also important for God and theology to penetrate all academic disciplines, whether a student is studying biology, psychology, music, or any other major. In required religion courses, it is of utmost importance to stress the transformative message of the Bible to students who may have little or no understanding of a relationship with God. In some ways, the course is meant to be evangelistic. It should reach out to those who need to hear the transformative message, and it should challenge those who desire deeper meaning and relationship with God. A large task has been laid out for this course – namely, to meet two very different needs. Scholarship and confessional studies are both integral components of this course. Perhaps with the proper philosophy of teaching and the right amount of grace, an instructor may guide a group of young students to a confessional understanding of the New Testament.
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APPENDIX 3
TEXTBOOK REVIEWS


Although there is a required text for Gardner-Webb’s Introduction to the New Testament course, I chose to use supplemental texts for extra credit. The extra reading could provide deeper understanding for students who desire to have more understanding or who are pursuing a religion major.


A Critical Introduction to the New Testament by Reginald H. Fuller is precisely what it advertises in its title. Its focus is upon critical and historical methods of studying the New Testament. The information in the text is excellent, but it may not quite be up to date with the most recent scholarly study because it was published in 1971. However, it has a wealth of information. One excellent feature is the discussion of canon formation at the end of the textbook. The main drawback of this text is that the language and organization makes it too difficult to read for a freshman undergraduate student, and it is not confessional in nature.

The New Testament: Its Background, Growth, and Content by Bruce M. Metzger is an excellent text. It gives an adequate comprehensive historical background at the beginning of the book, and it includes appendices about canon formation and translation of the Bible. This text is in its third edition, which was published in 2003, so it includes discussion of current scholarship. The text is readable, and it contains some helpful diagrams and maps. It does an excellent job of grounding study of the New Testament in the cultural history of first century Palestine. The only critique of this text is that it does not cover the content of the letters of Paul and the General Letters in much detail, and it can be a bit hard to read at times. Overall, this text is exemplary.

The New Testament: History, Literature, and Social Context by Dennis C. Duling is a text with lots of information. It would be a strain for the mind of an undergraduate student, although it is very readable. Using this textbook would make the job of teaching the material more difficult because the professor would have to select key reading assignments and carefully choose reading questions and examination materials. The text is so full of good information that it would be difficult to leave anything out. One observation concerning this text is that the author comes from a more liberal stance than the other textbooks that have been reviewed. Therefore, issues like liberation theology, all biblical criticisms, and disputed authorship of Pauline letters have a prominent role in this textbook. The author does discuss current scholarship in this text. The discussion questions are insightful and deep. The questions may be a bit too advanced for undergraduate students. This text is more appropriate for a critical approach rather than a confessional approach.

Introducing the New Testament: Its Literature and Theology by Paul J. Achtemeier was published in 2001 by Eerdmans, so it should be fairly conservative in theology. It has a confessional approach, and it focuses on theological issues rather than critical issues. Achtemeier seems to use critical methods without naming them as critical methods. For instance, he grounds each section of the text with an introduction to the historical situation of the world from which the texts came. Also, he speaks of the literary genres of the gospels and the occasional nature of the letters of Paul. This text has many illustrations, tables, and inserts of advanced information; however, it lacks study questions. It adequately covers the formation of the canon. The text is very readable. The main drawback of this text is that it is over six hundred pages long. This text could be used for an undergraduate course as a primary or supplemental text.

The New Testament: A Student’s Introduction by Stephen L. Harris is the textbook that is currently used by the GWU undergraduate religion department. The layout of this text is custom-built for teaching in an undergraduate setting. There are questions and summaries at the end of each chapter. Key themes are introduced at the beginning of the chapter, and key words are highlighted by using bold type in the text. It deals with many scholarly issues, including a description of major critical methods. It covers formation of the canon and the historical situation of the New Testament writings fairly well. There is a glossary of terms at the end of the text, and there are many figures and pictures. The text is not as readable as other texts may be, but clear headings and bold key terms increase the readability of the difficult text. The discussion questions guide the reader to apply the content of the text in a confessional manner. The discussion questions may be the most useful part of the book. Because this text is required by the department, this text will necessarily be used in this course proposal. 
APPENDIX 4

COURSE SYLLABUS

Gardner-Webb University

Religion 102A – Introduction to the New Testament

Fall XXXX
3 Credit hours

Tuesday/Thursday 8:00am-9:15am





Lindsay XXX
Instructor: Alex Wilson






Office: Lindsay XXX
Phone: (office) XXX-XXX-XXXX







(home) XXX-XXX-XXXX

E-mail: awilson2@gardner-webb.edu
Office Hours are posted on the instructor’s office door; other times are available by appointment.
Course Description

Introduction to the New Testament is an introduction and survey of the New Testament, focusing upon the history, literature, and faith that gave rise to Christianity. In this course we will examine the historical, cultural, and political backgrounds of the central document of the Christian faith. We will examine the life of Jesus as the central figure of the New Testament. We will consider the contribution of Paul of Tarsus in helping shape the Christian faith in its earliest years. Finally, we will examine the struggles and strains which the new Christian movement endured as it sought to settle in for the “long haul.”

Textbooks
Coogan, Michael D. ed. The New Oxford Annotated Bible with the Apocrypha. 3rd edition. New 

York: Oxford University Press, 2001.

Harris, Stephen L. The New Testament: A Student’s Introduction. 5th edition. Mountain View: McGraw-Hill, 2006.

The following texts will be placed on reserve in the library for the extra-credit assignments described later in the syllabus:

Achtemeier, Paul J., Joel B. Green, and Marianne Meye Thompson. Introducing the New 

Testament: Its Literature and Theology. Grand Rapids: Eerdmans, 2001.
Metzger, Bruce M. The New Testament: Its Background, Growth, and Content. 3rd ed. 

Nashville: Abingdon, 2003.

Course Objectives
1. Identify and discuss the significance of the major people, places, events, themes, and types of literature in the New Testament

2. Trace the historical development of the canon of the New Testament

3. Identify, assess, and utilize appropriate resources of biblical interpretation

4. Utilize the principles of critical analysis in interpreting a passage of Scripture

5. Apply interpretations of Scripture to contemporary living

Course Requirements
1. Reading Quizzes – Each student is expected to read the assignment according to the syllabus before class the day the assigned reading is due. The quizzes will be given at the beginning of class. If you come in after the quiz is done, you will not be able to make up the quiz. The reading quizzes will consist of questions from the content of Harris or the content of the Bible passages assigned for the day. It would be a good idea to answer the questions at the end of each chapter in preparation for quizzes. Reading quizzes will be on each Tuesday, and the three lowest quizzes will be dropped at the end of the semester.
2. Class Participation – This will count 5% of your grade. The success of the course depends in part upon your participation in discussion. Be prepared to share and discuss each class period. You may disagree with the textbook, the instructor, or one another. However, each student’s opinion is valuable and should be treated with respect. Your class participation grade will suffer if you do not attend class.
3. Exams – Three exams will be given on the designated dates in the course schedule. The final exam will be comprehensive – 60% new material, 40% old material.

4. Analysis Paper – This paper will be 6 to 8 pages in length, double spaced. You are to write a research paper, analyzing a New Testament passage. Detailed instructions are included in this syllabus.
Extra Credit
There are two opportunities for extra credit:

1. You may choose to write your own parable in contemporary language similar to the parabolic style of Jesus. You may earn up to 3 bonus points on your final average for completing this assignment with thought and skill. This assignment is due the week after parables are covered in class.
2. On each major exam, there will be assigned reading passages from Achtemeier and/or Metzger from which extra credit questions will be constructed. You may earn up to 5 bonus points per exam by answering these questions correctly. This assignment is optional.
Grading
Reading Quizzes – 15%
3 Exams – 20% each

Analysis Paper – 20%

Class Participation – 5%

The grading scale will be the following:
A = 93-100%

B = 85-92%
C = 77-84%

D = 69-76%

F = 68% and below

Course Policies
1. Academic Honesty – Cheating of any kind will not be tolerated. Each student is expected to do his or her own work. Academic dishonesty in any form, including cheating and plagiarism, will be prosecuted to the fullest extent that is allowed by the university policy on academic dishonesty (see Student Handbook for further details).

2. Attendance – Attendance will be taken each day. University policy states that a student must attend 75% of the class meetings to receive a passing grade and credit for the course. This means that you may not miss more than 7.5 classes to receive a passing grade for this course. If you enter late, it is your responsibility to tell the professor to mark you as late rather than absent at the end of class. Three late arrivals equal one absence. The same policy applies to leaving class early. If the student misses more than 30 minutes of class, it will be counted as ½ of an absence. 
3. Assignments turned in late will be marked down two points per calendar day late.

4. Make-up exams will be administered only in extreme circumstances such as the death of a family member or severe personal sickness. Make-up exams will typically be more difficult than standard exams. If you must take a make-up exam, arrange with the professor before the original exam date and time to make up the exam later.

5. Special needs – If you require accommodations for a special need, please contact the instructor.

6. Building evacuation procedure – In the event of a building evacuation, proceed out the classroom door to the nearest exit and meet at the designated spot. The instructor will then re-take roll to ensure all students have been safely evacuated.

7. CMA – Religious studies majors are required to attend 2 out of 3 meetings during the semester of the Christian Ministries Association. For more details, please ask the instructor.

8. Support Services – The library is available to all students. You may check their hours on the main entrance or ask the workers inside. For information about the writing lab and tutorial services, please contact the instructor.

9. Should you encounter extenuating circumstances beyond your control and lack only a small amount of coursework, you may be assigned an “I” grade. If this is the case, you must complete an “I Grade Contract” which states the work that you will complete before the “I” grade is removed and the date due. You must complete the contract within 7 days after grades are submitted.
Course Outline
Week 1
Tuesday
Discussion of Syllabus, course introduction



Thursday
Pre-test, Historical Overview (Harris 3)
Week 2
Tuesday
Jewish History and the Intertestamental Period (Harris 4*, 5*)



Thursday
Judaisms and Messiahs: The politics of 1st century Palestine

Week 3
Tuesday
Introduction to the Gospels and the “criticisms” (Harris 6*)


Thursday
Introduction to the Gospels continued

Week 4
Tuesday
Mark’s Gospel (Harris 7*)



Thursday
Mark’s Gospel continued (Read Mark 1-16)
Week 5
Tuesday
Matthew vs. Mark (Read Matthew 1-28*)


Thursday
Matthew (Harris 8)

Week 6
Tuesday
Luke (Harris 9*)



Thursday
Luke vs. Mark vs. Matthew (Read Luke 1-3, 6:20-7:17, 10-15)





Review
Week 7
Tuesday
Exam 1 (Extra Credit: Metzger 2, 6)


Thursday
John (Read John 1)

Week 8
Tuesday
John continued (Harris 10*)


Thursday
Acts as gospel
(Harris 12)

Week 9
Tuesday
Paul and pseudonymity, Canon formation (Harris 1*, 20*)



Thursday
The Occasional letters of Paul (Harris 13 – skim)
Week 10
Tuesday
1 and 2 Thessalonians
(Harris 14*)



Thursday
1 and 2 Corinthians (Read 1 Corinthans)

Week 11
Tuesday
Galatians (Read Galatians* and Romans*)



Thursday
Romans (Harris 15)

Week 12
Tuesday
The Prison Epistles (Harris 16*, 17*)


Thursday
The Pastoral Epistles: Settling in for the long haul, Review

Week 13
Tuesday
Exam 2 (Extra Credit: Achtemeier 8, 10)


Thursday
Paul and James, Jewish-Christianity

Week 14
Tuesday
The General letters (Harris 18*)



Thursday
The Johannine Community (Read James, 1 Peter, 1 John, and 

Jude)
Week 15
Tuesday
Revelation  (Analysis Paper due)


Thursday
Revelation continued (Harris 19)

Week 16
Tuesday
Review



Thursday
Final Exam (Extra Credit: Metzger 11, Achtemeier 23)
* - There will be a quiz on this material on the day the reading is assigned.

Analysis Paper Requirements
This paper is research-oriented. Therefore, you must reference at least 5 sources other than your textbook in your paper. The goal of the paper is to exegete a passage of Scripture – understand the text in its original socio-cultural environment and apply the text to persons and/or communities of faith today. 
You must document your sources (even when you use their ideas without direct quotation). The style guide used by the department of Religious Studies is Turabian; however, if you are more familiar with another style guide (SBL, MLA, or APA), you may format your paper according to that style guide’s requirements.

The following is a general guide for writing your paper in an organized way:

Introduction – state your purpose in writing the paper (what do you want the reader to understand about your passage, what drew you to the particular passage and why you chose that passage), compare several translations and highlight key differences.
Historical Reconstruction – who is the author of the passage? When was it written? To whom? How would the original readers of the letter or gospel have understood/reacted to the text? Reconstruct the situation as much as possible in which your passage was written. What historical facts are we unable to know about the original hearers 2000 years after the text was written? How does your passage relate to other texts in the New Testament? In the Old Testament?
Application – How does the passage apply today? What transcendent truth can you discern from the text, and how does that truth impact your life and the church today?
**Passages will be assigned the second week of classes, so choose two or three passages (5-20 verses in length) to request.

Suggested Research Sources:

Word Biblical Commentary, The Broadman Bible Commentary, The Anchor Bbible, The International Critical Commentary, The Anchor Bible Dictionary, The Dictionary of the Later New Testament, The Dictionary of Paul and His Letters, Harper-Collins Bible Commentary, Hermeneia, the New American Commentary
If you have any questions concerning resources for your paper, feel free to contact the instructor.


Suggested Alternate Bible Translations: 

English Standard Version, New International Version, New American Standard Version, New Revised Standard Version, New King James Version.

Bible study books and devotional books will not be accepted as scholarly sources. If in doubt, ask the professor. 

Note from the Instructor
I am glad you have enrolled in this course, and I hope I can get to know you during our time together. The New Testament is a book of words about God, so we must speak of it with fear and trembling, lest we assume we already know it all. I hope you will discover that there are more than words in the text; there is a God who desires relationship with you through his Son, Jesus Christ. Come, embark on a journey with me for a few months to talk about the greatest story ever written down.

APPENDIX 5

SAMPLE EXAM

Multiple Choice: Choose the best answer (3 points each)
1. This Roman leader ruled from 336-323 B.C.E.:


A. Philip II


B. Ptolemy I


C. Alexander the Great


D. Antiochus Epiphanes
2. Philosophy means:


A. love of wisdom


B. understanding of mysteries


C. study of knowledge


D. cosmic wisdom

3. A prayer from Deuteronomy 6:4 that is a statement of Judaism’s monotheism:


A. Torah


B. Shema


C. Neviim


D. Covenant

4. This was the unifying structural symbol of Judaism’s worship in 1st century Palestine:


A. the synagogue


B. the Law


C. the tabernacle


D. the temple

5. This leader (whose name means “God Manifest”) committed an act that was considered an abomination by the Jews:

A. Philip II


B. Ptolemy I


C. Alexander the Great


D. Antiochus Epiphanes


6. This figure in the Maccabean Revolt followed the typology of Phineas by killing a fellow Jew who had sacrificed to pagan gods:


A. Judas Maccabeus


B. Solomon


C. Jesus


D. Mattathias

7. What was Emperor Octavius’s called after his rise to power?


A. Augustus


B. Alexander the Great


C. Herod

D. Octavius Epiphanes

8. What year was the Temple in Jerusalem destroyed?

A. 66 C.E.


B. 90 C.E.


C. 35 C.E.


D. 70 C.E.

9. He was the pharisaic leader at the council of Jamnia:


A. Yohanan ben Zakkai


B. Jesus


C. Gamaliel


D. Josephus

10. This critical method attempts to identify the oldest oral forms underlying the Gospels’ written texts:


A. Source Criticism


B. Form Criticism


C. Historical Criticism


D. Narrative Criticism

11. This critical method emphasizes such factors as the manner in which a story is constructed, the point of view from which it is told, and the author’s implied attitude toward his subject:


A. Source Criticism


B. Form Criticism


C. Historical Criticism


D. Narrative Criticism

12. Which of these gospels is not a synoptic gospel?

A. Matthew


B. Luke


C. Thomas


D. Mark

13. In what order do most scholars think the gospels were historically written (from earliest to latest)?

A. Matthew, Mark, Luke, John


B. Matthew, Luke, Mark, John


C. Mark, Luke, Matthew, John


D. Mark, Matthew, Luke, John

14. Which of the following is not a major theme in Mark?


A. Eschatology


B. Messianic Secret

C. Christology

D. Church Structure

15. This gospel begins with an account of the genealogy of Jesus and lists the heroes of Israel in the genealogy:


A. Thomas


B. Matthew


C. Mark


D. John

16. This Jewish sect took the leading role in shaping Judaism after the destruction of the Temple:

A. Pharisees

B. Sadducees


C. Zealots


D. Essenes

17. The Beatitudes are not in which gospel?

A. Matthew


B. Mark


C. Luke

18. Luke addresses his gospel to:


A. Theophilus


B. Jesus


C. Paul


D. Emperor Caligula

19. Jesus used these “language events” to teach the people in the synoptic gospels about the kingdom of God:


A. Sermons


B. Speeches


C. Parables


D. Proverbs

20. This parable only occurs in Luke:

A. The Lost Sheep


B. The Lost Coin


C. The Lost Son


D. The Great Banquet

Short answer: (20 Points)

Identify the following terms 

1. Source criticism – 

2. “Q” - 
3. Messianic Secret – 
4. Qumran Community - 
5. “Judaisms” of 1st century Palestine - 

Fill in the Blank:

6. In class, we said the gospel of Matthew was written in ______ C. E.

7. In class, we said the gospel of Luke was written in ______ C. E.

8. Luke is the first volume of __________, a two volume work that features Jesus and Paul in similar tones.
9. Jesus met Cleopas and an unnamed companion after his resurrection when they were walking toward the city of _____________.
10. Jesus’ second coming is also referred to as the ____________.

Essay Questions: (20 points) Answer any two of these essays (about half a page each).

1. Describe some major themes that arise from Matthew’s and Luke’s gospels when compared to Mark’s shorter version of the gospel.

2. Should the longer ending of Mark be included in the gospel? Why or why not? Is that section less authoritative than the remainder of Mark?

3. How is the destruction of the Temple important for our study of the New Testament?
4. What was surprising about the parable of the Good Samaritan to a first century Jewish audience?
Extra Credit Questions (up to 2.5 points each)

1. Compare and contrast the Temple and the Synagogue according to Metzger.

2. Metzger lists four ways Jesus’ teaching was original (or distinct). Name and describe as many of them as you can.
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