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INTRODUCTION

                  The purpose of a biblical survey course is to give an overview of the Bible in terms of history, culture, content, and possible meaning. Being taught in a secular setting, it cannot overreach its boundaries into confessional studies. This course will involve primarily the facts of the biblical text. That is not to say that it cannot also have a component that will challenge the student to a new understanding of religious ethics, only that confessions of faith and witnessing must be avoided.  

         The biblical studies survey course may be the only exposure to the biblical text that many students have. What they are exposed to in this type of course will leave a lasting impression on many and may form their theological and spiritual awareness for all their adult lives. On the other hand, some students will arrive with an already well defined pretext. They will have been brought up in the church and will see this course as a challenge to their fundamental beliefs. Yet others will enter class from different religious backgrounds and will challenge the class with a different kind of truth, not one that is compatible with the Christian faith. The educator must be careful not to offend nor to seem overbearing or rigid while at the same time, seem open and receptive to many different view points. This is a thin line to walk but one that must be observed.
         The following is at best a brief outline of the curriculum for such a course. It examines the student as well as the content of the course. Pedagogical issues will be explored and the basic 
necessities for course implementation, including syllabus and textbook selection, are included.  

1
PEDAGOGICAL ISSUES
         There are several issues that are presented and have to be resolved in the construction of a course. Most of these issues are connected to the students themselves and to the content of the course. In this section, the role of the student will be looked at in terms of learning characteristics and cognitive abilities. Next, the structure of a college course will be looked at generally then in specific terms.  

The Student

         The first task of the educator is getting to know the students.
 Ability levels, background, strengths and weaknesses, and areas of interest are all important to the success of the class. The educator cannot expect more out of the students then what the student is capable of. For instance, one would not require a dissertation from a college freshman nor would one teach a class suited for freshman at the Masters level. This is not to say that the educator should not set high learning goals for the class, only that those goals should not lead to frustration on the part of the student or the educator. On the other hand, the educator should not set such low learning objectives that the students become bored and disengage from the class. This is often a thin wire to walk for the teacher. Therefore, it is important that she gets a feel for her students as early as possible. 
         This can be done in several ways although there are some limitations due to the fact that the students are now in college and the teacher does not have access to past performance. A confidential survey is a good way to get general information about the students, such as place of origin, previous class work and at what level that work was done at, hobbies, year in college, and so on. I have also found that a pre-test is also a good tool for gauging ability. On the first day of class, the students of my general physics course had to complete a thirty minute test that measured such things as their graphing abilities and experience with trigonometry. After evaluating the test, I was able to determine at what level the entire class needed remediation and which students may need to be watched. For my Advanced Placement class, which was smaller in size, I was able to do a quick verbal survey of current math levels and expectations. 
         Yet for a course that is based more on the written word than mathematical equations, an objective test will probably not measure those things essential to the distillation of the written word. For this type of class, a survey would be helpful for cultural background of the class but a fifteen minute essay would probably give more information. The topic should be relevant and familiar to the student. It should introduce a question where an opinion must be offered and defended. This will provide the teacher with some idea of the students’ writing ability, including the students’ sense of structure, use of grammar, and vocabulary.

          At this stage of development, students tend to be dualistic thinkers, focused on their self with little skill in critical thinking.
  They are emotive and their communication skills are geared more for private rather than public dialogue.
 Of the four ways of knowing, absolute, transitional, independent, and contextual, at this stage many students stay in the realm of the absolute.
 The world is black and white; the answer can only be true or false. At this level, summaries of central themes and the assignment of vocabulary words generally facilitate learning. Guidance in the form of summary sentences can benefit class discussion and group work.
 
         Furthermore, students need to develop critical thinking skills and the ability to understand and value the perspective of others.
 Reflection on given topics that are relevant and familiar to the student can assist in this goal. If students see no personal relevance in what they are learning, they tend to remove themselves from the learning process.
 Reflection on the perspectives and traditions of another world that is unfamiliar to them, such as the biblical world, can assist students in reflecting on the values and practices of their own world,
 whether that world is the one at large or the world in which they live privately. This kind of reflection helps the student to distinguish between what they think about a given subject and what the author or speaker actually thinks about it.
 This enhances critical thinking skills that can be used not only in the classroom but also in life.
         Students must act in order to learn.
 They are not static and neither is their learning even though the tendency is to teach as though it is. In order for there to be lasting learning, meaning must be challenged and nurtured through conversation with others.
 It is not enough to assign a writing project, the educator must also provide feed back. Ideally, all writing assignments should have the opportunity to be debated publicly but unfortunately time constraints are a very real factor. Maximum learning occurs when author and hearer are engaged in the free exchange of ideas where they are both challenged to express themselves coherently and rationally. 
         Students at this level or for that matter any level, are quickly turned off by abstract language and complicated syntax.
 Once again, familiarity plays an important part in learning. This is not to say that there should not be any introduction of new vocabulary to the students. To choose a four syllable word when a two syllable word will suffice does not promote learning but only succeeds in the making the teacher look arrogant. They have a distaste for dates and names and disengage quickly
 when the discussion becomes too filled with these elements. They need context and application in order for the content to stick.

         Finally, it has been found that cultural literacy is essential to the development of reading and writing skills.
 There is no doubt that our society today is sorely lacking in this area. In his book, Cultural Literacy: What Every American Needs to Know,
 E.D. Hirsch states:


…pupils are not ignorant. They know a great deal. Like every other 



Human group they share a tremendous amount of knowledge among 



themselves, much of it learned in school. The trouble is that, from the



Stand point of their literacy and their ability to communicate with



Others in our culture, what they know is ephemeral and narrowly



Confined to their own generation. Many young people strikingly



Lack the information that writers of American books and newspapers



Have traditionally taken for granted among their readers from all 



Generations.

Without this common cultural literacy, communication is severally limited. Effective engagement of any subject requires knowledge that extends beyond self understanding in terms of a private world view, to an understanding of others and of one’s self in terms of a wider, more encompassing cultural world view. As educators, it must be our objective to help bring about this larger cultural world view.
Integrated Course Construction

         In light of the previous section, there are several problems that need to be addressed. Among these are student failure to read before class, student boredom, and poor retention of knowledge.
 These can be remedied in the design of the course through giving reasons for the readings, replacing lecture with more active forms of learning, and creating experiences that they can use.
 Well designed courses challenge the student to significant kinds of learning. The character of the teacher is also an important part of the learning process as well. Students learn best from teachers that they perceive as caring and who interact well with them. These teachers have a well developed system of feedback and fair forms of grading and assessment. 
 
         It is also essential for good course construction for class objectives to be written in terms of Bloom’s Taxonomy; application, integration, human dimensions, personal and social competence, caring, and learning how to learn. 

         Application involves skill building and critical thinking as well as creative and practical thinking.
 Students tend not to have a problem with skill development but critical thinking skills need to be taught and practiced. Learning how to think is a life time learning process and one that needs considerable attention at this stage in growth. Continuing assignments that require the student to evaluate and apply can help considerably in this area.
         Integration of the subject material should also be addressed in this type of class. It is important for students to interconnect religious belief with other areas of their life. Interdisciplinary learning can be difficult in the amount of time provided and within class restraints yet the educator should make an effort to bring in material from other subjects as well. For instance, in biblical studies this is evidenced in the social-cultural study of the biblical text. This approach has added a great deal of understanding to the interpretation of the text in recent years. 
         The human dimension to learning is especially critical at this juncture in the students’ development of self. At a time when they are learning and establishing who they are educators have an opportunity to help students embarked on this journey. It is important, though, that the educator remember that she is only a facilitator and should not try to unduly influence the student onto a path that the educator personally advocates. At this stage, the student is learning about self and others and is on a journey towards self authorship. It is also a time when they gain a broader concept of others.
 This needs to be kept in mind when preparing material that is subjective in nature and that may reflect more of our personal opinion than we are aware of. 
         A related theme to that of the human dimension is learning to care. This is caring as a change of feelings, interests, and values.
 The student at this stage is an ever changing organism. At this point, he/she should become more empathetic towards others and start to grow out of their egocentric world view into a world view that is more encompassing. Through classroom discussion, students can learn to respect other opinions and learn to criticize constructively not destructively. Though this interaction, students can learn to value others and maturely discuss differences of opinion.  
         Finally, it is the educator task to help the student become a better learner and a better student. They need to become life long learners and learn to value learning for its own sake. The teacher can help the student become more self directed as learners.
 They are acquiring and constructing knowledge in specific ways and the teacher can be an excellent role model and guide in this process.
 

         The goal of the integrated course design is to take into consideration as many of these considerations as possible and provide a course that is beneficial to the student at his/her point of development. The design’s objective is to provide growth in those areas that will benefit the student throughout their lives, whether it is in or out of a school environment. The initial phase of the design is to take into account the situational factors of the class such as its specific context, expectations of external groups to the course, the nature of the subject, the characteristics of the students and of the teacher.
 

         Next, the teacher must design learning objectives based on Bloom’s Taxonomy and a feedback and assessment system that is fair and helpful to the student. This involves deciding between using an audit-ive versus educative assessment.
 An educative assessment while demanding more time of the professor provides helpful insights and constructive criticism for the student. 

         The next step in this initial phase of course design is the planning of teaching and learning activities for the course. Considerable attention should be given to this since this will be crucial to the retention of student interest and attention. This should involve how one intends to present information and ideas so that they are received by the students as well as doing and observing experiences for the student. Reflection activities and activities that make meaning for the student should also be included.

         The intermediate phase of course design includes course structure, teaching strategies, and an overall set of learning activities. Teaching strategies should consist of a particular combination of learning activities in a particular sequence. These can be team based, problem based, and/or accelerated learning activities.
 There should be a variety of learning activities that have a pattern of development over the course of the semester. 

         The final phase of course design is the development of so called “housekeeping” chores. These include designing a grading system, possible problems and assignments, syllabus, and a system for the evaluation of the course and the teacher.
Considerations for a Biblical Studies Course

         A biblical studies course should produce students that are capable of informed and articulate reflection on the content of the Bible. They should be able to use their study of the text as a point of reflection on their participation in a pluralistic world.
 The Bible can be studied many different ways. One can approach this study through interpretive, historical, comparative, and constructive methodologies.
 Some of the elements that need to be included for these kinds of methodologies include a study of scripture itself, biblical languages, church history, ethics, and God’s providence. 

         Since this course is to be taught in a secular setting, issues that are confessional will have to be avoided and, therefore, some of these considerations are not applicable. Furthermore, since this is a survey course, time is limited and so must be the exploration of the biblical text. For instance, any discussion of church history, while being interesting, will be outside the scope of this course. Discussion of the subject of God’s providence in the world runs the risk of being too confessional for a secular setting. 

         The Wesleyan Quadrilateral,
 however, can provide guidance for content at either a secular or a faith based school if used carefully. This approach, developed by John Wesley, to biblical studies can provide a foundation for content and learning activities. Wesley’s approach of scripture, tradition, reason, and experience has a place in the survey course. 
 Understanding the cultural perspectives of the biblical authors will help to not only inform the students’ world view, but will also help them to understand the context in which the text was written. Since relevancy is important to retention, the educator can use scripture as a collection of case studies that they can use to reflect on the best possible way to navigate life.
 If one can connect these with the students’ life, all the better. Finally, we all approach any subject with a pretext. We all live in light of traditions whether we are aware of them or not. Historical perspective on biblical interpretation becomes important at this point.
 Students need to be aware of their pretext and the author’s pretext in order to create any lasting meaning and to aid in their study of the biblical text. 
COURSE CONSTRUCTION

Content
         This course is essentially a survey course, one in which the entire Bible has to covered in the span of fourteen weeks. While this provides challenges, it also provides opportunities for the growth of the students. This course, by necessity, will only be able to cover the fundamentals of the biblical text. There will have to be focus and specific direction in class discussions. 
         During the first two weeks, time will be spent on discussing the history of the Bible as well as that of the Ancient Near East. Placing the Bible in its historical context will help root the text and provide meaning for those sections that are puzzling for the postmodern student. It is also important for students to understand where the Bible came from and how the different canons were developed. This discussion of history and culture will be beneficial for the growth of the world view of the student since they will come with a world view that is limited by their lack of life experience. Ignorance breeds hate, knowledge breeds understanding and thereby peace.
         An introduction to hermeneutics needs to be included as well. Students need to be aware of the different ways in which the Bible has been and can be studied in order to inform their own study of the text. Textual, redaction, form, and literary criticism will be focused on. 

         I have chosen to present the Old Testament in the order in which the Tanak presents them since this is, after all, the Israelites’ history and covenant with YHWH. The Torah will be presented first with special emphases on the primeval history, YHWH’s covenant with Abraham, and YHWH’s deliverance of Israel from Egypt, the latter two being crucial to the identity of the Jewish people and the former of great interest and debate. Some attention will be given to the story of Joseph, Decalogue, and the Covenant Code.
         The Prophets will be addressed next. This will include the Deuteronomic histories as well as some of the later prophets. In the interest of time, the only minor prophet that will be discussed will be Jonah primarily because it is a story that is widely circulated and alluded to in secular culture. Other prophets can be selected by the student for further study in the form of a term paper. In the histories, I have chosen to look at Joshua and the settling of Canaan, the story of Samson, the rise and fall of David, the rise and fall of Solomon, and the events leading to the fall of the kingdom and the exile of the people. I have picked these passages because they help to give an understanding of the history of the Jewish people and thereby some perspective on the current Middle East situation. It also gives roots to the Christian faith and attributes importance to the Jewish faith in the development of the Christian faith. Not only that, these passages and their context within history will help to develop the students’ world view and will give them a context in which to consider and decide for themselves relevant issues of faith, morality, and politics today. 

         Finally, the writings will be addressed. An overview of the Psalms and Proverbs will be given as well as a discussion of Song of Songs and selected passages from Ecclesiastes. There will be a large amount of self selected reading in the section of the course. It gives the students some sense of autonomy and allows them to choose what interest them, although I am not so naive to think that a certain number of students will not pick the shortest readings. The unit will be concluded with a discussion of the Apocrypha. 

         The next unit will be devoted to the New Testament. It will be introduced with an overview of the historical and cultural situation of that time, with some emphasis on Hellenism and the implications of the Roman occupation of Palestine. The Synoptic Gospels will be presented first with Mark the only assigned reading. John will follow and then Acts of the Apostles. 
         Some time will be spent on Paul and the history of the Christian Church in the first century. If time permits, we may be able to discuss major development of the church in the following centuries. I Corinthians and Romans will be studied, I Corinthians as an example of a letter to a church and Romans because it expresses Paul’s most developed Christology. The Catholic letters will be looked at with emphasizes on James. Finally, the New Testament Apocrypha will be looked at briefly and discussed.
Book Selection
         Book selection for this course is important. Since it only spans one semester and is secular, the book must be comprehensive yet not overly long and be objective in its treatment of the Bible. It would also be unwise to select separate books for the Hebrew Canon and the New Testament Canon since one cannot justify the use of two separate texts in the amount of time given. A copy of a Christian Study Bible is, of course, essential. Therefore, the Bible and only one textbook have been selected for this course.
         For this course I have set a list of criteria for the textbook that will ideally help the students achieve my objectives for the course. First and foremost, the reading needs to be on the appropriate level. The language cannot be too technical and sentence structure needs to be no more than two levels deep. At this level of course, it must be assumed that the majority of the class will be freshman or adults that are essentially laymen. It would help to have a glossary included in the text but lacking that, definitions of terms in the course of the reading will be sufficient.
         The text must also cover material that I deem essential to any introductory biblical studies course. A brief history of the Ancient Near East and the Roman Empire during the time of Christ is important since this course will be taught from the view of historical-cultural criticism. An introduction to hermeneutics and the history of the canon needs to be included as well.
         Finally, there are other features of the text that will be helpful. Maps and illustrations add to understanding and provide visual cues for the students, especially those students that have been born into the age of electronic media. End of chapter questions and suggested readings are extra features that are nice but not necessary. 
         For this course, I have chosen Hauer and Young’s Introduction to the Bible: A Journey into Three Worlds.
 Although the text has some weaknesses, it is over all the strongest of the three that I seriously considered. Fant’s
 book was stronger on historical issues and White’s book would be excellent for a Huskins
 type course, but I found Hauer’s study questions beneficial and the reading level a little more challenging without being discouraging. What this text lacks in historical and cultural coverage can be easily supplemented in class through either discussion or through handouts. 
         Another possible draw back of this text is the amount of reading that is required if one assigns reading from the biblical text as well. Most assignments are under twenty pages in length and many of those pages include illustrations of some type so the amount of actual reading is less than that. I have assigned scripture reading but these are either self selected or I have selected those passages that are of interest not only to the understanding of the biblical text but also to the students themselves. 

         The most crucial reason for choosing this book is Hauer’s approach to the subject. I like the “three worlds” approach of history, literary, and current contexts. I also appreciate the amount of time and effort they have put into the reading material and study questions to help foster discussion of the biblical text in relationship to today’s world. The biblical text is not only connected with history in this approach but is also connected with the present. Not only will this approach help put the Bible in context, it will help make the biblical text relevant to the students themselves. It will help them to apply the text to issues that are relevant today and encourage them to develop their own views and faith. Foremost, it will foster critical thinking in an area that is often neglected or outright avoided because of its controversial nature both inside and outside the church.

Syllabus

         The syllabus for this course is attached in the form of Appendix 2. It includes all information that is pertinent to the successful completion of the course by the student. By necessity it includes teacher contact information, class and grading policies, a class schedule, and instructions for assignments. This syllabus can be changed with notice but I feel it should only be changed after negotiation with the students. After all, this is my contract with the students and just as I expect them to uphold their end of the contract, they should be able to rely on me to abide by my own contract. 

          The syllabus should include general management information, goals for the course, structure and sequence of the course, text and other required reading material, grading procedures, and course policies.

Assignments and Exams
         Homework and reading assignments are made on a weekly basis. The assignments are due at the beginning of the week in which that material will be discussed. This will provide assurance that a majority of the students will have read and will be prepared for that week’s discussion. The questions at the end of the chapters will be assigned as homework. For many assignments, the student will have the option to choose the one that interest them the most. These questions and others will be discussed during class. Extra credit will be offered in the form of the case studies that are also provided at the end of each chapter. The students will be required to answer these questions in essay form with proper structure, grammar, and spelling. It will also be expected that the essays will evolve over the course of the semester into more insightful and better articulated arguments. 
         There will be a major paper of between six and eight pages assigned. This paper will consist of exploring a book of the Bible in its historical, literary context and to link the text to a topic that is relevant to the student today. A list will be given of the books they may choose from with the restriction that only four students will be allowed to choose any given book. Guidance will be freely given regarding any facet of the paper including the development of a relevant topic. Thirty percent of the paper will be based on the correct formatting and structuring of the paper as well as proper grammar and correct spelling. The other sixty percent of the paper will be based on the content as well as the level at which the thesis of the paper is developed. 
         A sample exam is attached in the form of Appendix 3. The exam is a mixture of objective and subjective questions. While one of the objectives of this course is to develop the critical and independent thinking skills that are necessary for essay completion, I do not expect students to be completely comfortable with an all essay test. In this age of standardized test, students are much more comfortable with objective type questions and come with a general lack of skill in the area of critical thinking. The objective questions, which are more than half the points on the exam, will provide a measure of familiarity and comfort while the essay portion will challenge them and allow them to become familiar with the process of writing at length in a timed setting.  

CONCLUSION
         At the end of this course I want the students to own their faith and beliefs. I do not want them to simply mimic what I have said in class or to espouse my views because I am an authority figure. I would like for them to unpack what they believe, examine it in light of class discussion, and finally leave what they do not believe and pack what they now believe. This may be difficult given the time restraints of the course. Yet I hope that the assignments that are required will help them to think more critically and enable them to defend their beliefs. 
         Furthermore, I wish for the students to develop as learners. I want them to be better critical thinkers and have a stake in their own learning that will be life long. At the end of the course, they should be better able to integrate religious thought into other areas of their lives as well as expand their world view of religious matters. They should also grow in their respect for others of different origin and opinion. The course will hopefully move them from an egocentric outlook to a more context that is better informed and encompassing.
APPENDIX 1

BOOK LIST

         Introduction the Bible by John Hayes. This text takes the critical literary-historical approach to biblical studies. It discusses the literary, historical, and theological concerns of the Bible. The organization of the book is built on a historical-chronological framework. It is organized into sections according to relevant material not individual books of the Bible. It is secular in tone and gives a good historical treatment. Unfortunately, the reading level is much to high for a freshman class. It is more suited to an upper division or Masters level calss.

         The Book of Books: A Brief Introduction to the Bible by John Schaller. This book is very confessional. It is part of a series that was initiated by the Commission on Christian Literature of the Wisconsin Evangelical Synod. This book is written for the layman and not meant for a secular setting. Schaller was a pastor in 1924 but the book has been updated in language and some content. There is some attention given to history and criticism but not nearly enough for college study.

         An Introduction to the Bible by J.W. Rogerson. This text does not have a book by book structure. The content concentrates more on how the Bible came to be including issues of canon. It addresses the questions of what the Bible is, who wrote it, when, and why. There is a glossary for more technical terms and good maps. The RSV is used and it has good discussion on the Apocrypha. The language is not too technical and would be well suited for the average layman or freshman. This would be a good supplementary text if one is desired.
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         From Adam to Armageddon by J. Benton White. This book was written specifically for an introductory course. Each book is placed in its historical context and discusses relationships that thread through the Bible. The Apocrypha is noted briefly and there is a glossary. It uses historical-literary critical tools to develop its discussion. It is secular and is concerned with the Bible speaking for itself and the readers thinking for themselves. There are sections on hermeneutics and history and an outline for each book is given. It contains study aids, suggested readings, study questions, maps, and tables. The language is not too technical and would be excellent for a beginning course.

         Inside the Bible: An Introduction to Each Book of the Bible by Kenneth Baker. This book is unsuitable for secular or confessional study in the Protestant denomination. It is very confessional and very Catholic.

         Introducing the Bible by William Barclay. Unless there is a newer edition, this book is too old. Although it covers issues such as the history of the Bible and some hermeneutics, it is too confessional for most college purposes.

         An Introduction to the Bible: A Journey into Three Worlds by Hauer and Young. Both of these authors are professors at Westminster College. This book is designed specifically to be a text book. The three worlds that the title alludes to are the historical, the literary, and the contemporary. The book goes to great lengths to show how these are all interrelated. Their goal is to describe the Bible not evaluate it. It has an annotated bibliography and a glossary. It uses applications of social models and discusses the general history of religious models. It uses an intrinsic literary interpretation of the biblical text. It covers hermeneutics, history, and geography. It addresses the historical and literary worlds for each section of the Bible. The contemporary world is introduced through case studies where students must consider a contemporary issue and apply their understanding of the biblical text. Questions for discussion are included and it is structured according to sections of the text not book by book. The language in not technical and terms are defined. This is an excellent book for secular or confessional studies.
         An Introduction to the Bible by Fant, Musser, and Reddish. This text is designed for an introductory course as well. There are plenty of good illustrations but no glossary. Hermeneutics, origins, and biblical development are all discussed. There are some cultural and geographic considerations. This text is also structured by section and not book by book. It is designed to be a secondary text to the Bible. The authors feel strongly that the Bible should be the primary text. There is discussion of history and of the biblical world. There is also a section on western civilization and its interface with the Bible. The language is not difficult. 
APPENDIX 2

SYLLABUS

Goldburg Community College

Introduction to the Bible 

Rel 101a

Fall 200X

Tannis Shipley

(O) xxx-xxx-xxxx
tshipley@goldburg.edu
Course Description: 
This course is designed to introduce the student to the Hebrew and Christian Testaments. A historical-literary approach will be used in the study of these two important texts. The student will be introduced to the history of the text as well as that of the culture. Hermeneutics and the Apocrypha will be introduced. The student will be expected to apply his/her understanding of the text to contemporary issues. 

Texts: 
A Christian Study Bible that includes the Apocrypha such as the Oxford Annotated Bible with Apocrypha.

Hauer and Young. An Introduction to the Bible: A Journey into Three Worlds (Upper Saddle 

         River, N.J.: Pearson Pub.), 2005. 
Alexander, Patrick H. et al., eds. The SBL Handbook of Style: For Ancient Near Eastern, 

         Biblical and Early Christian Studies. Peabody, MA: Hendrichson Publishers, 1999.
Course Objectives:

 1) The student is expected to be familiar with the major books of the Bible.
2) The student will have a basic understanding of how the canons came to be and the different 
    types of biblical criticisms.
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3) The student is expected to be familiar with Near East history that is pertinent to this study.
4) The student will be able to apply his/her understanding of the biblical text to contemporary
     issues.

5) The student will be better able to think critically and independently.

Course Requirements:
1) Weekly reading assignments are mandatory for mastery of the course and subject as well as 

    for meaningful class discussion.
2) Attendance and Homework: Absences will have a negative affect on class grade. Homework 

    assignments are weekly and due at the beginning of class on Monday. They can be found at
    the end of the chapter for that weeks reading. The must be answered in brief essay form.

3) Exams: There will be three exams including the final. These exams will not be cumulative.

4) Term paper: Students must complete a six to eight page paper exploring the three worlds as 

    discussed in class for any book of the Bible not discussed in class (a list will be given at mid-

    term). The number of people doing each book will be limited to four. First come first serve. It

    will be graded for content (50%) and form (50%). Form includes formatting, grammar, 

    spelling, footnotes, and bibliography.

5) Extra Credit: Extra credit will be provided in the form of a three to four page essay. The 

    student may choose any of the case studies at the end of each chapter. The essay should

    fully answer the question that is presented. The paper will be averaged into the exam grade. 

Grading:
1) term paper: 20%

2) each exam: 20%

3) homework: 15%

4) attendance and participation: 5%

Grading Scale:

A = 90- 100%

B = 80- 89%

C = 70- 79%

D = 60- 69%

F = 59% and below

Class Policies:

1) Attendance: Attendance will be taken everyday. Students arriving less then 15 minutes late 

    must notify me after class. THREE LATE ARRIVALS CONSTITUTE AN ABSENCE. If you

    are more then 15 minutes late, you are absent. University policy requiring 75% attendance will

    be strictly enforced. 

2) Missed Exams and other work: Homework must be turned in on the next day that you are

    present in class. Each class period that your term paper is late will cost you 5 points on your

    paper. The student must inform me prior to or on the day of an exam that he/she will be

    absent. A date will be set for a makeup at that time. 

3) Academic and Ethical Expectations: University policy as defined in the Student Handbook 
    will be observed at all times in the classroom.

4) Office hours: Students are welcome to contact me by email or phone at any time. 

    appointments can be requested and scheduled at a time that is convenient for both the student

    and myself. 

Class Schedule : (Tentative and subject to change.)
Date

    Subject



   
Reading and Homework

Week One
Overview and history of the Bible

pp. 1-18, 28-31: Quest. 2,6 









(due at end of week)

Week Two
Hermeneutics & Ancient Near East History  
pp. 35-49, 18-28: Quest. 1

Week Three 
The Book of Genesis



pp. 60-78 and Gen 1-12, 37, 39-41, 

                        47: Choose Quest. 1 or 2

Week Four
The Covenant




pp. 82-95 and Ex. 1-18.27, 








Deut. 1-11: Quest. Choose 1,



EXAM




2, or 3.

Week Five
The Deuteronomic Histories
  
           
pp. 99-124 and Jos. 1-12.24,

Judges 13-21, I Sam 16, 17, 23.15-24, 2 Sam 11-14,  I Kings 9-11, 2 Kings 17, 24, 25: Quest. 3

Week Six
The Latter Prophets



pp. 126-148 and Jonah, Jer.1, 2, 3.11-25, 29, Isaiah 7.10-16, 53: Quest. Choose 1 or 2.

Week Seven
The Writtings




pp. 151-164 and Song of Songs, any 25 Psalms: Quest. Choose 1 or 2
Week Eight 
Wisdom Literature



pp. 167-182 and Job 1-2, 38-42, any 2 of the first nine chapters of Proverbs, Ecc. 3.1-10: Quest. Choose one of the three.
Week Nine
The rest of the writings and the Apocrypha
pp. 184-221: Quest. 2. 


EXAM
Week Ten
Jesus and the Synoptic Gospels

pp. 226-265 and Mark: Quest. 3

Week Eleven
John and the Acts of the Apostles
pp.  258-285 and John 1, Acts 1-12.25: Quest. pg. 270-271 5e or f and pg 286 1c. PAPERS DUE!
Week Twelve

Paul




pp 287-307 and I Cor.: Quest. 2

Week Thirteen

The Catholic Letters


pp. 310-331 and James, I John:   

           
Quest. 3

Week Fourteen
The NT Apocrypha and End Notes
Final Exam

APPENDIX 1

SAMPLE EXAM

Exam One: The Pentateuch 

Short Answer: Use two or three complete sentences to answer the following. (2pts. ea.)

1) What are the differences between the Tanak and the Protestant Old Testament?

2) What is the Septuagint and how did it come to be?
3) What is redaction criticism?

4)  Who were the Philistines?
5) What does J, E, P, D stand for?

6) If YHWH was going to deliver the Israelites anyway, why did he harden Pharaoh’s heart?
7) Name two of the three festivals found in the Covenant Code.
8) What did YHWH promise Abraham?

9) Name six of the ten plagues or wonders in the story of Israel’s deliverance.

28

10) What is the Shema of Judaism?
True or False (2 pts. ea.)

_____ 1) Joseph’s bothers sold him into slavery because they were jealous and he was boastful.

_____ 2) The Roman Catholic Old Testament Canon has fewer books than the Protestant Canon.

_____ 3) During the Sabbatical year, the land lies fallow for the entire year.

_____ 4) Deuteronomy is considered to be preached law.

_____ 5) The Covenant Code is later then the Holiness Code.

_____ 6) The Hebrew title for Numbers is “in the wilderness.” 

_____7) To be a holy nation is to be set apart from other nations.

_____ 8) To fear God means the same thing as to fear Freddy Krueger.

_____ 9) Israel is not the elect of YHWH.

_____ 10) The deliverance of the Israelites from Egypt by God is a defining moment for 
                 Judaism.

_____ 11) The Passover ritual celebrates the night after redemption.

_____ 12) The twelve sons of Joseph become the twelve tribes of Israel.

_____ 13) Jacob requested Leah as a wife and instead was given Rebekah.

_____ 14) Hagar is the mother of Ishmael.

_____ 15) The ritual of circumcision marks those who are recipients of the covenant between

                 Abram and YHWH. 

_____ 16) The land of Canaan was that which was promised to Abram by YHWH. 

_____ 17) To be righteous is to be genuinely human.

_____ 18) After the flood, humanity is allowed to eat meat.
_____ 19) In Genesis 2, we can see etiologies for why people hate snakes and pain in child 

                 bearing.

_____ 20) Cain was a farmer and Abel was a husbandman.
Essay: answer the following two questions in essay form. (20 pts. ea)

1) Compare and contrast the two creation accounts in Genesis.

2) What evidence, if any, do you find in Genesis that would support today’s environmental 

    movement? 
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